Student Success Team (SST) Lecturette and Photo Demonstration

Drs. Antonette Hood and Jacqueline Thousand

The purpose of this lecturette is to provide you with a context and framework for effectively participating as a member of a school site-based Student Success Team (formerly known as Student Study Team) referred to in the remainder of this lecturette as an “SST.”  California was one of the first states in the union to mandate that each school  establish a working team, the SST, to examine the challenges and needs of individual students who are not experiencing success in general education for one reason or another.  All too often the reaction to a student's classroom difficulty is to refer the student for special educational assessment and services.  This is not an appropriate action of first course. In fact, referral is an action of last course, following demonstrated efforts to develop individualized supports to promote student success.  Recall your examination of Response to Intervention (RTI) as a general education prevention and pre-referral approach introduced in IDEA 2004.  This is a federal extension of the SST process. Note that schools practicing RTI may use a name other than SST to refer to it’s problem solving team. No matter what it is called, a functional, operating problem solving team is necessary in order to promote student success and reduce and prevent special education referral. Remember that the IDEA legal requirement is that all feasible educational methods have been attempted in general education before consideration is made to refer a student for special education assessment.  

An SST is a forum for melding the collective knowledge and wisdom of educators, family members, other support personnel (and, when possible, the student of concern) to craft creative ways in which to ensure a student's success in general education.  The overarching goals of any team are to a) support and empower classsroom teachers to effectively respond to students' unique learning, social, and behavioral characteristics and b) avoid special education referral.  You should know that time analysis studies have found that the special education referral and eligibility determination process for one student can take up to 40 hours of educator's observation, assessment, and meeting time.  And in many cases, after all of this time and effort, a student may not meet eligibility criteria. So, it is worth it to take advantage of the SST structure to plan and carry out ways for providing a student assistance while remaining in the special education classroom.

What Does a Student Study Team Look Like and What Does the Team Do?
Probably the most important think for you to remember about a Student Study Team (SST) is that is is NOT a special education function.  Instead, an SST represents a total school committment to student success through individual reviews of student needs and implementation of individualized strategies for promoting success in general education.  In some school districts, Student Study Teams have been renamed “Student SUCCESS Team” in order to capture the spirit as well as the letter of the law!  


An effective SST has at least the following characteristics:

*
The SST meets regularly, uses a structured meeting form, insures attendance 

of relevant team members, and maintains an on-going record of decisions, 

recommended interventions, and outcomes of interventions.

*
The SST includes the parent(s) or guardian(s) and all appropriate site

personnel and program resources.  The student is included whenever it is deemed

appropriate and possible.

*
The SST capitalizes upon the local resources of school site staff and other

distiect and communit resources, as needed, for professional growth and

staff development.

*
The SST considers student learning, social/emotional, and/or behavior challenges

and generates, priorizes, and selects strategies for implementation.  A concrete plan

of action is an outcome of each SST meeting.

*
Member of the SST provide assistance, consultation, and peer coaching to the
classroom teacher(s) who are invovled with the student of concern.

*
SST members take advantage of effective teamwork and concentrated action to 

improve student performance.

*
The composition of an SST is a balance between members who are most familiar 
 
student and a standing core of members who have been elected or appointed as

members who have knowledge and experience to design interventions and alternative

educational strategies for promoting student success.  Because of their knowledge

of the student, the student's parent(s) or guardian(s) and the teacher referring 

the student are always members of the SST.  If the person making the referral is not 

the student's classroom teacher, the classroom teacher as well as the referring person

join as team members. 

More on the Composition of the Student Study Team


As previously mentioned, each school in California has a standing Student Study Team that has a core membership which meets on a regularly scheduled basis to generate strategies to support referred students.  Typically an SST does not exceed six in number, with the core membership being a school administrator or administrative designee and one to three additional core members who may be classroom teachers, the school nurse, a communication specialist (i.e., the leanguage, speech, and hearing specialist), a bilingual teacher, a Title I teacher, a counselor, a special educator (e.g., resource teacher, program specialist, behavior specialist), or a psychologist.  

The SST changes its composition for each target student to include the referring teacher, the parent(s)/guardian(s), the student (when possible and deemed appropriate) and those others beyond the core who are considered best equipped to develop effective strategies for the student. Below are descriptions of the potential responsibilities individuals in various roles might take as members of an SST.  These descriptions are not meant to be prescriptive, as each school has discretion as to how the SST will operate and the roles each person will fulfill.  Just remember that each professional in your school (yourself included) has unique talents, backgrounds, interests, experiences, and relationships with students that might make him or her an invaluable member of a particular student's SST.  

Potential Roles and Responsibilities of SST Members

School Adminstrator/

Convenes and “chairs” the meeting, coordinates the
Designee


school rosources, provides direction and support to team

Referring Teacher

Provides information on concern(s) regarding the student,




gathers complete data regarding student and concern,




implements intervention strategies and keeps data on




intervention success or lack thereof, brings knowledge of




the curriculum and behavioral expecations of students,




suggests educational strategies.









Parent(s)/Guardians

Provides information regarding the student's interests,




extracurricular activities, daily living and socialation




skills, and other pertinent background information such




as medical background.  Shares family concerns, provides




information related to concern observed in home and




community, participates in carrying out strategies jointly




developed in the SST meeting

Teacher Members 

Brings knowledge of the curriculum, effective
 



instructional and behavior management strategies; 




brainstorms educational strategies and interventions;




provides support to referring teacher; often has a




history with the student (e.g., former teacher).

Student


Shares feelings, concerns, progress; participates in 




the decision making; receives support and assistance




from adults in taking some responsibililty for change.




(Recommended for 3rd/4th grade and older students)

Other Resource Persons, as Needed:





Counselor


Gathers complete infomation regarding student and concern;




coordinates long-term information regarding student 




performance in all classes and outside agency contacts;




may assist parent and/or student in preparing for the




meeting; brainstorms interventions and supports;




provides resources for counseling-related issues.

School Nurse


Provides resources health and/or medical issues.

Psychologist


Provides resources for formal or informal screening, observations,




academic or behavioral interventions, monitoring of




student progress, and counseling when  appropriate.

Resource Specialist/

Provides resource information for informal screenings,
Special Educator 

observations, academic and behavioral management interventions.

Language, Speech

Provides resoruces for screening of speech or language
& Hearing Specialist 

concerns, offers intervention strategies and materials




to assist the classroom teacher to carry out suggested strategies.

Others (e.g., Reading &
Participation is based upon the reason for referral 
EL Specialist)


and learner characteristics (e.g., English language




learner). Provides another point of view in problem




solving process; knows local resources and student population.

Specific Responsibilities of Designated SST Roles

Each SST meeting requires a facilitator/chairperson and public recorder to fulfill the following responsibilities.  The facilitator will also ask someone to serve as a timekeeper and someone to serve as the “seat recorder,” the person who copies on a regular-sized piece of paper the public recorder recorded on chart paper or a blackboard/wipeboard by the recorder. If at all possible, none of these four roles should be assigned to the referring teacher, the parent(s), or the student, as these team members need to focus their full attention on the Student Study Team process.

FACILITATOR RESPONSIBILITIES  
RECORDER RESPONSIBILITIES
BEFORE THE MEETING






  
     DURING THE MEETING 
Coordinates logistics before & after meetng

 













ideas to be recorded
Notifies members of time, place, & students


being discussed









Writes on blackboard or easel paper













using SST Summary format
Ensures parent and student are prepared














columns of the SST Summary format
Knows available resources & how to access them















Does not change meaning of input
Assumes ultimate responsibility for group



decisions










Captures basic ideas in 2-3 words


FACILITATOR RESPONSIBILITIES  

RECORDER RESPONSIBILITIES

DURING THE MEETING 

Makes corrections non-defensively
Listens carefully for the key words &


records key words and ideas

Facilitate, not present information
Organizes input into categoies



Stands in front of the group



Writes quickly & legibly




Accountable for time; appoints Timekeeper

Shortens words, abbreviates



Helps recorder take accurate notes


Isn't afraid to misspell





Checks for meaning/understanding


Uses colors as a a visual aid

Encourages input from all members


Uses circles and arrows to connect 







related information
Keeps team focused on task

Asks for specifics to clarify generalities

Is positive, compliments group members

Models and encourages nonjudgemental contributions

Diffuses emotionally charged statements

Helps to guide team find “win/win” solutions

REFERRING TEACHER RESPONSIBILITIES
The referring teacher also has a set of responsibilities in preparation for the SST meeting.  Other team members expect the teacher to bring background information such as the student's cumulative folder with information regarding parent contacts, any previous test data, any hearing and vision screening results, recent work samples in various academic domains (e.g., reading, math, language).  The referring teacher also should be prepared to discuss a) the reason(s) for referral and a specific statement of the concern(s), b) student strengths in academic and classroom behavior (e.g., good in math, loves to do handwriting, enjoys art, good in sports, very cooperative, willing to please, chosen by classmates to be a leader), and c) specific non-strength (e.g, difficult time reading textbooks, not able to phonetically sound out words, does not complete work or turn it in, talks during individual work time).  It is important that the referring teacher comes with positive observations regarding the student; it builds trust and demonstrates genuine concern for the student being referred.  In preparation for the meeting, the referring teacher may find it helpful to fill out the Strengths, Known Modifications (i.e., what the teacher has already tried with regard to the area of concern), as well as the Concerns columns of the SST Summary form (which is described in the next section) . 


All team members, whether or not they have a specific role (e.g., “seat recorder,” timekeeper), should observe the norms of effective team participation.  Namely, all members should a) listen to and respects to other team members, b) helps recorder accurately record contributions, c) stays on task and focuses on each of the columns of the Student Summary form as each column is addressed, d) serves as timekeeper as needed, e) comes prepared with information on the student, f) avoids side conversation, g) takes responsibility for all agreed upon actions, and, if asked, h) serve as the “seat recorder” who copies the SST Summary Sheet information on a regular-sized piece of paper.


What are the Steps of the Student Study Team Process?

Step 1. Pre-SST Interventions Have Been Tried and Have Not Been Successful

Regardless of who expresses the initial concern about a student (teacher, parent, counselor, other school personnel), efforts must be made and documented that the teacher has met with an initial “screening” team to develop and implement an intervention plan.  This initial team meeting, sometimes called a “triad” meeting, involves the referring teacher and two other colleagues (e.g., a trusted teacher colleague, counselor, special education or related services resource person, site administrator).  

If the intervention is successful, there is no need for an SST referral.  If data indiciates that the intervention is not successful, the screening team may meet again to adjust the intervention, implement the modified intervention, and monitor student progress. The teacher may also decide to make a referral to the Student Study Team through the SST coordinator.  

Step 2.
Referral of a student for study by the SST 

The teacher makes a referral to the SST through the SST coordinator, who sets up an SST team meeting. Many schools have a regularly scheduled SST meeting time, location, and date (e.g., Wednesdays between 7:30 am and 8:15 am in the guidance office).  

Step 3.
Parent (and Student) Invitation and Meeting Arranged

The SST Coordinator invites the parent(s), student, core team members, and other resource persons who are deemed as important extended team members for the student. The teacher may invite the parent, if that is determined to be more appropriate.  The coordinator requests that participants gather relevant inforamtion, records of student performance, and so forth (see coordinator's responsibilities above).



STUDENT STUDY TEAM SUMMARY

TEACHER _______________________________   SCHOOL _________________________  DATE _____  TEAM MEMBERS  ___________________________________________________________

STUDENT ___________________   M___  F ___    PRIMARY LANGUAGE______   GRADE _____ BIRTHDATE _____ C.A. _____ PARENTS ____________________________________________

	STRENGTHS
	KNOWN
	AREAS OF

CONCERN
	QUESTIONS
	STRATEGIES

BRAINSTORMED
	ACTIONS

PRIORITIZED
	PERSONS RESPONSIBLE

	
	INFORMATION
	MODIFICATIONS
	
	
	
	
	WHO?
	WHEN?



	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	FOLLOW-UP DATE:

_____________________




Step 4.
Team Meets and Follow-Up Date is Set

The team meets using a structured format that parallels the columns of the Student Study Team Summary format on the previous page. The SST Summary format is very useful in guiding the team to systematically problem solve (in this order): 


1) identify student strengths, 
2) identify concerns (note that this is out of order on the SST Summary form, 
3) identify known information about the student's history and performance, 
4) identify known modification tried in the past (by the current and past teachers) 
   that were success (place a “+” next to the modification) and/or unsuccessful 
   (place a “-” next to the modification, 
5) brainstorm possible interventions and strategies, 
6) select and prioritize at least two or three actions to be taken from the 
   brainstormed list, 
7) assign at least one person to be responsible for each action, 
8) determine a specific date by which each action will be initiated and complete, and 
9) setting a follow-up meeting between three and six weeks from the date of the current
   SST meeting.

Any questions that come up that cannot be answered at the meeting (e.g., ruling out the possibility of ADD through a medical diagnosis) are recorded as they arise in the Questions column.  This acknowledges the concern and provides a record of this to possibly examine outside of the meeting.

It is a best practice to involve the student if the family and team feels it is appropriate. As a general rule, students who are in 3rd or 4th grade and above are considered old enough to participate in an SST.  Participation, of course, is up to the discretion of the team.

Step 5.
Interventions Implemented and Monitored

Interventions are carried out by the designated persons identified in the “Persons Responsible” column of the SST Summary.  Any one at the meeting may be designated to carry out a component of the action plan. It is important that data regarding student performance and behavior is collected throughout implementation to determine the effectiveness of the intervention(s).  Success also will depend upon the “integrity” with which the interventions were executed (i.e., Did people really do what they agreed to do in the way in which it was designed?).  

Step 6. Follow-Up Meeting to Determine Intervention Success

The SST reconvenes on the predetermined follow-up date. The purpose of this follow-up meeeting is to examine how well the interventions were carried out ahd how effective the interventions were in achieving their desired outcomes for the student.

If the intervention is successful, there is no need for the SST to convene again. the student contiues in the intervention program. If data indicates that the student is not experiencing success, the team then adjusts the intervention and/or formulates new interventions, sets a new follow-up date, implemetns the modifications, monitors the implementation, and reconvenes on the follow-up date. This cycle may be repeated as many times as the team sees necessary. The team may decide it is necessary to invite additional different team members who have the needed expertise to enhance the team's problem solving capacity.  The team at some point may decide a referral for assessment for possibile eligibility for special education is necessary. 

How Does My School Operate Its SST Process?

In this lecturette, you have been offered tips and structured procedures for ensuring the best use of the SST process to support students and classroom teachers.  Each school district and school in California has some degree of freedom as to exactly how the SST process is conducted.  Therefore, the SST process you see and experience in your school may look and feel different from what you see in the picture essay below and have read about in this lecturette or on the web.  This is perfectly O.K., as long as, for as a student's first SST, the meeting does not look or feel like a special education referral.  Remember that the SST process is a general education function intended to reduce the probability of and need for special education referral.

Each school in California also has developed or adopted a number of forms which are used by the team to ensure that the necessary information that is needed is gathered and communicated.  Among the forms used are at least the following:

*
a Documentation of Modifications form for documenting exactly what changes have 

been tried and the results of the modifications.  The modifications may be to the 

environment (e.g., seating arrangement, change in class schedule), curriculum and
 
instruction (e.g., shorter assignments, tutoring, large print), or  behavior supports
 
(e.g., contracts, daily reports, parent contact).  The form may be used to document
 
interventions made prior to a student's referral to the SST.  It may also be used to 
 
document interventions suggested by and carried out by members of the SST.

*
a SST Referral Form which included the reason for referral, background information

such as the prior support services provided, social service agency invovlement, 

language spoken in the home, and known health issues.

*
a Teacher Notificiation of SST Meeting form which indicates who the student is,

the area(s) of concern, and the time, location, and date of the meeting.

*
a form for summarizing meeting notes such as the SST Summary form show in the 


photo example below.


One of your professional responsibilities as an educator is to know your support resources and how to access them.  Thus, if you don't already know everything about your school's Student Success Team, find out who chairs/facilitates your SST, who else is on the “core” team, how team membership is determined (e.g., elected, appointed), when and how often the team meets, and how successful the SST process has been at avoiding special education referrals. Locate and keep in your professional files the forms used to communicate information, document outcomes, and monitor interventions. Finally, be sure to use the SST process when you have been unsuccessful in problem solving for a particular student on your own.  We all know from experience that two heads are better than one; five or six are even better! 
[image: image1.jpg]


 

The SST Meeting as a Collaborative Pre-Referral Process
 Former university students provide this demonstration of an SST Meeting to you as a model of an actual meeting. The accompanying text represents the coaching provided to them for their presentation, which is based on the SERN (Special Education Resource Network) Model. This was part of a California Department of Education grant, which sought to develop an efficient, effective regular education support model to address the academic, social, behavioral, and/or emotional concerns of children in regular education classrooms.

Many thanks to Beth Thomason, Hector Muro, Paul Burwick, Stacy Keaffaber and Lori Kirby for their assistance in the creation of this model. For the purpose of this model, this team labeled their roles in the school. Each of them also had another role as a member of this team.

Beth, the Administrator, also acted as Facilitator.

Hector, the Resource Specialist, was the Recorder.

Stacy played the part of the child’s current teacher.

Paul played the part of the child’s father.

Lori was the child’s Reading Teacher, and the Timekeeper for the meeting.

Note: In a typical SST Meeting, the parent and current teacher would not be given additional roles. The Timekeeper, or another SST member who might be present, would also be copying onto an SST Summary Sheet everything that the Recorder is writing on the board. This would be copied at the end of the meeting, and a copy would be given to the parent(s), any teacher rendering services, the SST Site Coordinator (or Administrator), and a copy would also be placed in the confidential file. 

(In the mock meetings done for the university class, students prepared the SST Summary Sheet ahead of time, and used it as their ‘script’ during their presentations.)

Follow the script describing this meeting, and you will understand the importance of the format, the environmental structure of the meeting, and the many nuances of this pre-referral meeting and process.

Let’s begin.

Scenario: Alex, a student in Stacy’s 5th grade class, is struggling with reading and writing. Lately there have also been some behavior problems. Stacy has conferred several times with Alex’s father. For several weeks, she has also tried several strategies in her class in order to assist Alex. At this time, the teacher and parent feel that it would be important to have a Student Study Team Meeting to address the concerns and to get support from others so that Alex’s school experience can be as successful as possible.
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	In this photo we observe the pre-meeting arrival of the team members, who are awaiting the arrival of the classroom teacher and parent. The meeting time was cooperatively scheduled with all members involved in the meeting, and approximately 30 minutes has been allotted for the meeting. Notice that Hector, Lori and Beth are STANDING (never sitting), and they are having a casual conversation. A laminated Student Study Team Summary header is behind them attached to the chalkboard with tape. Student’s and team members’ names and other student information will be written with erasable marker before the meeting begins. Everything that will be written on the board will be erased at the end of the meeting. As previously stated, a copy of all that is written will be given to appropriate members at the conclusion of the meeting.




	In the next photo, the classroom teacher has escorted the father into the room and immediately seats the father in the MIDDLE (never on an end) chair. Lori, Beth and Hector smile and say a friendly, casual, "Hello." 
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	This will give the parents the sense of being included in the meeting, rather than on the ‘fringe’ of it. The chairs are all facing the board, and there is no desktop or table to interrupt the flow of things as the meeting progresses. EXTRA CHAIRS SHOULD BE REMOVED, as this would represent empty, or ‘dead’, space. 
No introductions have yet taken place.




	It is now up to the Facilitator to begin the meeting. She will welcome everyone, introduce herself as an Administrator at the school and the Facilitator of today’s meeting. 
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	She will give a brief overview of the meeting, speak about the importance of the confidentiality of all that is shared at the meeting, tell the parent that he will receive a copy of all that is written on the board (and that he doesn’t need to take notes or try to recall everything, because he will have a copy to bring home). Then the Facilitator gestures to the Recorder to introduce himself.




	As team members introduce themselves, they generally state their first names and last names, as opposed to using Mrs., Miss, Ms., or Mr. with their last names. (Hello. My name is Beth Thomason and I am…). The reason for this is to find every opportunity to make the parent feel comfortable in what might otherwise be a stressful, structured meeting. In this photo, you see Beth turning to Hector, who then introduces himself as the Resource Specialist and the Recorder for today’s meeting. Hector then gestures to one of the teachers sitting on an end, and in turn, each person introduces himself or herself. If the parent says, "My name is Paul Burwick," then for the rest of the meeting, refer to him as Paul. If he says, "My name is Mr. Burwick," then refer to him as Mr. Burwick. If unsure of how to address him, simply ask him how he would like to be referred. Courtesy is critical to making this problem solving process an effective one.
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	The facilitator now asks the team, especially gesturing or looking toward the referring teacher and the parent, for Alex’s strengths. These strengths might include how Alex does academically, socially, artistically, athletically, physically, etc. You might also wish to include such things as, "enjoys using the computer," "likes to play board games," or "is a leader." Alex’s personality should also come through here. He might have a wonderful smile, is friendly to younger children, is a good listener, shares readily, etc. It is important to include in this column "Supportive Family" as a strength. If a parent has come to this meeting intending to support his child, it is important that this be acknowledged and valued. 

While the Recorder is quickly writing in the column labeled "Strengths," the Facilitator is assisting him by repeating quietly all that has been said. In this way, the Facilitator not only monitors the Recorder’s accuracy, but also reduces the possibility that something might be left out. 




	When both the parent and the classroom teacher have finished sharing the child’s strengths, the Facilitator re-reads to the group the entire list. This can be a very powerful and positive way to begin this meeting. Remember to include "Supportive Family" if it hasn’t already been stated. Oftentimes, the facilitator will do this, but anyone may.
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	The next column to be addressed is "Areas of Concern." 

The concerns to be listed here usually come under the categories of academic, social/emotional, behavioral, and attendance (meaning attending school OR paying attention, sustaining attention to task, etc.). It is always important to be as specific as possible when describing the concerns. For example, if one of the concerns is in the area of reading, it is important to say such things as, "He has a limited sight vocabulary, and sometimes mispronounces words he has just pronounced correctly." – OR – "He cannot recall the important details of a story read to him." This is the column in which you include those aspects of this child’s performance, sense of self-esteem, peer relations difficulties, problems with staying on task, and so forth.




	Again, the Facilitator will re-read the column after the parent and teacher have presented all concerns. It is helpful to check in with the parent at that point to ask if he has any other concerns, or if these are concerns that he was already aware of. 

Remember: This should NOT be the first time a parent hears there are problems. An effective teacher has had several conversations with the parent prior to this day and this meeting.
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	The columns to be completed after the "Areas of Concern" are called "Information Known" and "Modifications Known." It is especially important to include the parent’s participation here.


INFORMATION KNOWN: Prompts for Parents

(These are possible questions the Facilitator would ask. There may be others as well.)

Family Composition, Health and Preschool Experiences

Who lives at home with the child?

Are there any siblings?

Has anyone else in the family experienced similar difficulties?

Has anything occurred recently in the home that might shed some light on the current concerns?

How was the child’s development? (Did he walk, talk, etc. at expected times?)

Have there ever been any illnesses or injuries requiring hospitalization, stitches, medication?

Does the child take medication now, and if so, how much, what kind and for what reason?

Are the hearing and vision tests (those done at school) up to date?

Did the child attend preschool? For how long? 

School Background and Performance Levels

How long has the child been in school?

Was the child ever retained in grade?

Have previous teachers ever expressed any concerns?

Has the child attended other schools?

Is there any relevant information from the files of other schools to share?

How is the child’s performance in his current placement? (Resist using standardized test data here. It is important to think of the child as a third grader at THIS school in THIS teacher’s class. This approach provides more relevant information at this time.)

 

MODIFICATIONS KNOWN

In this section, the Facilitator will ask the team if there have been any changes in the child’s program. The referring teacher should have several modifications to list here, as it is important to attempt to make changes to address the concerns PRIOR to a referral. In fact, it’s the law! Such changes might include 1:1 tutoring with an paraprofessional or parent volunteer, scheduling time with a reading specialist on a regular basis, repeating a grade, reducing the amount of homework, changing the placement of the child’s desk, modifying the reading material, counseling, etc. As these are listed in the Modifications Known column, the Facilitator should ask, "Has this been effective?" If the answer is "Yes", the Recorder will place a plus sign in parenthesis (+) next to that modification. If the answer is "No", the Recorder will place a minus sign (-) next to the corresponding modification. If it has been somewhat effective, a plus/minus sign (+/-) would be used. 


	Having reviewed again the concerns, the Facilitator now asks the Timekeeper to time the Brainstorming session for two minutes. During the brainstorming session, ALL team members contribute suggestions, strategies and ideas that might be effective in ameliorating the concerns. During this session, it is important for the Facilitator to tell the team to relax the censors in their heads, listen for ideas that they can ‘hitchhike’ onto, and be as creative and as broad as possible with their ideas. 
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	Remember: This is the time that even the Recorder provides suggestions.


Some Final Thoughts

When the brainstorming is done, the team will decide which strategies listed would be implemented, who will be responsible for implementation, and when that would begin. A follow-up date is set for the team to reconvene and assess the effectiveness of those strategies. A copy of the SST Summary Sheet is given to the parent and to all team members who have a role in the Action Plan. A copy of the SST Summary form is also put in the child’s confidential file at the school.

At the time of the follow-up meeting, which is usually three to six weeks after the initial SST, it would also be decided whether or not to continue, eliminate, or modify in some other way the strategies previously recommended.

If assessment for special education is an agreed upon recommendation of the team, the parent would need to complete and sign some forms before that assessment could begin. This is often done with a Resource Specialist or School Psychologist immediately following the meeting. The follow-up date would then be "within 60 days," and it would be called an Individual Education Program (IEP) team meeting. 

